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Introductions 

Carrie Cordes Karen Hughart 



TAG in Oregon 
•  The federal government does not provide guidance or have 

requirements for gifted services.  

•  In Oregon, TAG is an unfunded State mandate. Districts are required 
to identify and serve TAG students.  

 Each school district shall have local district policies and procedures for the identification of talented and gifted 
students as defined in ORS 343.395 who demonstrate outstanding ability or potential in one or more of the following 
areas:  
(a) General intellectual ability as commonly measured by measures of intelligence and aptitude.  
(b) Unusual academic ability in one or more academic areas.  

 



Current TTSD Identification Process 
-Three categories:  

 -Intellectually Gifted (screener at 3rd grade) 
 -Academically Talented (SBAC as a screener) 
  -Reading or Math 

-Parent and teacher referrals accepted at any grade level 
-Standardized test scores at 97th percentile or higher required: 

 -1 for intellectually gifted 
 -2 for academically talented 

-No single measure: supporting evidence required 
-TAG team makes final decision based on data and evidence 



The Data 
Oregon TAG Identification 
2014-2015 
Oregon statewide report card: An annual 
report to the legislature on Oregon public 
schools, 2014-2015, retrieved from 
http://www.ode.state.or.us/search/
page/?id=1821 
 

 



The Data 
Tigard-Tualatin School District 
TAG Identification 
March 2016 
 

 



Our Research: Discrimination vs. Distribution 
Discrimination Theory 
“Giftedness is evenly distributed across all demographic groups, but the traditional 

methods of identifying students for gifted programs are culturally biased 
preventing equity in the identification process and limiting access to gifted 

programs.” (Clark, 2007, p. 162) 
 

-  Testing is biased 
-  Teachers can be biased 
-  Definitions of giftedness are based on Anglo-American values 
-  Students aren’t identified because they don’t fit into a “mold” 
-  Most current thinking in the field of Gifted Ed is based on this theory 

 
 



Our Research: Discrimination vs. Distribution 

Distribution Theory 
“...there is a second theory that suggests that giftedness actually is unequally 

distributed across demographic groups.” (Clark, 2007, p.163) 
 
Potential for giftedness is unequal because of: 
 
  -    different cultural views of giftedness (leadership, social skills, etc.) 

-  limited resources 
-  limited access to  learning materials 
-  limited access to opportunities 

 
 



Our Research: Discrimination vs. Distribution 

“Appropriate opportunities and conditions must be provided to nurture 
potential into giftedness. Underrepresentation is a far more complex problem 

than a change of testing can solve.  
 

We should not trade excellence for equity.  
 

We must aim for increasing both.”  
(Clark, 2007, p. 166) 

 
 



Our Research: Cultural Values 

“Educators must be trained to focus on identifying students who have the ability to store 
knowledge rather than focusing on judging the merits of the knowledge the students have 

stored.” (Clark, 2008, p. 177) 
 

-  Students come with a set of values based on cultural background and experiences 
-  Teachers’ own cultures and values can impact their ability to see giftedness in others 
-  Educators should familiarize themselves with typical cultural values of groups 
-  Individual families’ values vary within any cultural group 
-  Utilize literature, community members, parents/family members, and students to 

gather information 
-  Keep in mind: Gifted students from poverty frequently manifest their gifted 

attributes in socially unacceptable ways 



Our Research: Cultural Values 

(Lynch & Hanson, 2004) 



Our Research: Characteristics vs. Behavioral Manifestations 

-  Emphasis on the importance of “going beyond what is 
commonly held to be true about gifted behaviors and 
consider[ing] the influences of culture and other 
factors” (Castellano, 2003, p. 32) 

-  Gifted students possess universal traits which are 
impacted and influenced by their individual cultures, 
values and experiences. 



Our Research: Characteristics vs. Behavioral Manifestations 

 
        
  

 
 
 
 
 

(Castellano, 2003, p.33) 
 



Our Research: RTI for Gifted Education 

PBIS/RTI Pyramid commonly 
considered for academic 
interventions and Special 
Education identification 
 
https://www.osep-meeting.org/2008conf/
presentations/2d_RetrofitNoMore_stahl_files/
textonly/slide4.html 



Our Research: RTI for Gifted Education 
Suggested 
RTI Diamond 
including 
gifted 
education 
 
(Coleman and 
Johnsen, 2011, p. 
34) 



Our Research: RTI for Gifted Education 

§  Tier One: Culturally Responsive core 
classroom instruction (differentiation, rigor, 
higher-order thinking) 

§  Tier Two: Enrichment opportunities for 
students showing potential giftedness 

§  Tier Three: TAG identification and services 



Our Research 
“The identification process needs to look at a 

preponderance of evidence rather than 
establishing cut-off scores. 

 
Looking at a variety and a wide range of student performances over time, and 

looking at that performance in relationship to the student’s environmental 
opportunities can reveal strengths that would otherwise go undetected in 

processes steeped in middle-class values and behaviors.” 
(Clark, 2008, p. 176) 

 



The Plan 
Potential to Perform: 
School districts, “shall identify students who 
demonstrate the potential to perform at the 
97th percentile,” despite their failure to 
score at or above the 97th percentile on 
nationally standardized tests. OAR 581-022-1310 (2) (e) 



The Plan 
OAR 581-022-1310 (2) 

a) Districts shall use research based best practices 
to identify students from under-represented 
populations including: ethnic minorities, 
students with disabilities, students who are 
culturally and/or linguistically diverse, or 
economically disadvantaged. 

 



The Plan 
OAR 581-022-1310 (2) 

b)  A team shall make the final decisions on the identification of 
students using the information collected under paragraphs (c) and 
(d) of this section. No single test, measure or score shall be the sole 
criterion. A record of the team's decision, and the data used by the 
team to make the decision, shall become part of the education 
record for each student considered.  

c)  Districts shall collect behavioral, learning and performance 
information and include the information in all procedures for the 
identification of students.  

 



The Plan 
-  design an alternative process for evaluation and identification 
-  consider a compiled list of recognized common attributes 
-  gather multiple sources of evidence 
-  consider parent and/or community input 
-  provide opportunities for enrichment and talent development 
-  monitor student response and progress 
-  consider evidence in relationship to peer groups 
-  do not require standardized test scores 
-  make an informed team decision 



Activity: Gifted Attributes 



Activity: Gifted Attributes 
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Activity: Gifted Attributes 



Activity: Gifted Attributes 


